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Most teachers rate their principals’ leadership positively

Percentage of lower secondary teachers who "agree" or "strongly agree" with the following statements about the principal at their school

@ OECD average @ Education systems | Lowest value I Highest value

Principal ensures that
teachers feel responsible for Finland I——- S>—4 ‘ Shanghaikhina)
their students’ learning outcomes
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on important decisions
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[OECD, TALIS 2024 Database, Tables 1.2 and 1.3]



Perceived leadership varies much more within than across systems

Based on lower secondary principals’ instructional and relational leadership scales (education systems participating in TALIS)
Instructional leadership Relational leadership

Total varian ce attributable to differences:

B Within education systems
Betwe en education systems

20% 4% 26%
I 1 1 1

I T T T

2% 50 75 100% 0 2% 50 75 100%

Within-education systems variance attrib utable to differen ces
B Within schools Betwe en schools

[Figure 1.1 / OECD, TALIS 2024 Database, Tables 1.4 and 1.5]
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*Estimates should be interpreted with caution due to a higher risk of non-response bias.

[Figure 1.3 / OECD, TALIS 2024 Database, Table 1.15]



Valued leadership relates to better outcomes

* Increased collaboration

e Greater engagement with
School school and homework

climate * Fewer classroom
disruptions
* More receptive to change

Valued

instructional e Higher self-efficacy and
and Teacher fulfilment of lesson aims

outcomes e Higher well-being and job
relational satisfaction

leadership

* Lower intention to leave
teaching

* Fewer perceived teacher
shortages



Valued leadership is linked to greater collaboration and engagement with
school and homework...

Change in the likelihood of lower secondary teachers "agree[ing]" or "strongly agree[ing]" with the following statements
associated with a one-unit increase in the scales of lower secondary principals’ instructional and relational leadership

O®@ OECD average O®@ Education systems O® Lowest value O® Highest value

Collaborative
Uzbekistan .—- - =& -—-——. Montenegro
school culture ‘ g

Students can be counted on

to do their school work France | (@) onely @ sevan
Students can be counted on .

to do their homework kosovo (EEBEE) Uzvetistan

Collaborative
Uzbekistan .——— SAS S . K Lithuania
school culture . ‘

Students can be counted on o
to do their school work France ’ . o _' Shanghai (China)
Students can be counted on L
to do their homework Kosova . . R -—. Shanghai (China)
05 1 15 2 25 3 35
Odds ratio

Statistically significant coefficients are highlighted with filled circles. Filled circles above 1 indicate a positive association, while those below 1 reflect
a negative relationship.
[Figure 1.5 / OECD, TALIS 2024 Database, Tables 1.17, 1.18 and 1.19]



... fewer classroom disruptions and less change fatigue...

Change in the following scales associated with a one-unit increase in the scales of lower secondary principals’
instructional and relational leadership

O®@ OECD average O® Education systems O® Lowest value O® Highest value
Scale of perceived prp .
classroom disruption Moracco .— . O Slovenia

Scale of change fatigue Shanghai (China) ‘— eSS ‘ Q04 ———. Morocco

Scale of perceived OcamD . o .
classroom disruption Morocoo. (@) @ _O Slovenia
Scale of change fatigue United States . SO@5-S . SoEec—®—— —. Morocco
0.6 -0.5 04 -0.3 0.2 -0.1 0 0.1

Statistically significant coefficients are highlighted with filled circles. Filled circles above 0 indicate a positive association, while those below 0 reflect
a negative relationship.
[Figure 1.6 / OECD, TALIS 2024 Database, Tables 1.20 and 1.21]



... and better teacher outcomes

Change in the following scales associated with a one-unit increase in the scales of lower secondary principals’
instructional and relational leadership

O®@ OECD average O® Education systems O® Lowest value O® Highest value

e s @l el i

Scale of teacher
. Estonia : D@ United Arab Emirates
workplace well-being ‘ . '

Scale of teacher
) . Netherlands* —————— 8 S Shanghai (China
fulfilment of lesson aims O . ‘ ghai (China)
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. Korea NSO C- ——‘ United Arab Emirates
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i . Albert * .—— @ 0= —‘ hanghai (Chi
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Scale of teacher . e
self-efficacy Netherlands O ISR ‘ SiZS ’**4‘ Shanghai (China)

0.2 -0.1 0 0.1 0.2 0.3 0.4 0.5 0.6 0.7

*Estimates should be interpreted with caution due to a higher risk of non-response bias.
Statistically significant coefficients are highlighted with filled circles. Filled circles above 0 indicate a positive association, while those below 0 reflect
a negative relationship. [Figure 1.7 / OECD, TALIS 2024 Database, Tables 1.22, 1.23, 1.24 and 1.25]



In schools with valued leadership, teachers are less likely to consider
leaving the profession...

Change in the likelihood of lower secondary teachers reporting their intention to leave teaching within the next five years
associated with a one-unit increase in the scale of principals’ relational leadership
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*Estimates should be interpreted with caution due to a higher risk of non-response bias.

Statistically significant coefficients are highlighted with filled circles. Filled circles above 1 indicate a positive association, while those below 1 reflect
a negative relationship.

The analysis is restricted to teachers who report that retirement from work sector is “not at all likely” or “not very likely” to lead them to leave
teaching within the next five years. [Figure 1.8 / OECD, TALIS 2024 Database, Table 1.28]



... and there are fewer reported teacher shortages

Change in the likelihood of lower secondary principals reporting that the school’s capacity to provide quality instruction is
currently hindered by a shortage of qualified teachers associated with a one-unit increase in the school-level average of

principals’ relational leadership scale
statistically significant change
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*Estimates should be interpreted with caution due to a higher risk of non-response bias.
Statistically significant coefficients are highlighted with filled circles. Filled circles above 1 indicate a positive association, while those below 1 reflect
a negative relationship. [Figure 1.9 / OECD, TALIS 2024 Database, Table 1.29]
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What makes school principals valued
by teachers?




Valued principals focus on...

Prioritising
curriculum and
instruction,
including classroom
observation and
teacher feedback

" »
. Fostering teacher
Valued leadership
instructional
and Using school and
relational classroom results

in teacher appraisal
and following up
with development
plans

Involving
stakeholders in
decision making
and school
activities

leadership




Classroom observation by principals is on the rise

Percentage of lower secondary principals who report having observing instruction in the classroom “often” or “very
often” during the 12 months prior to the survey

@ Increase, ® Decrease and O Statistically non-significant change from 2018 (lollipop tail) to 2024 (lollipop head)
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*Estimates should be interpreted with caution due to a higher risk of non-response bias.
2Estimates for TALIS 2018 and the change between TALIS 2018 and TALIS 2024 should be interpreted with caution due to a higher risk of non-response bias.

[OECD, TALIS 2024 Database, Table 3.11]



Where teacher-led professional growth is widespread, disadvantaged schools
are more likely to adopt it

Percentage of lower secondary principals who "agree" or "strongly agree" that teachers at the school lead their
professional growth and development activities whenever possible

Principals in disadvantaged schools are more likely to report that teachers lead their professional growth
m Principals in advantaged schools are more likely to report that teachers lead their professional growth
Statistically non-significant difference
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*Estimates should be interpreted with caution due to a higher risk of non-response bias.
Advantaged schools are those with 10% or fewer students from socio-economically disadvantaged homes. Disadvantaged schools are those with
more than 30% of students from socio-economically disadvantaged homes. [Figure 3.5 / OECD, TALIS 2024 Database, Table 3.17]



Students have increasing opportunities to participate in school decisions

Percentage of lower secondary principals who "agree" or "strongly agree" that the school provides students with
opportunities to actively participate in school decisions

@ Increase, ® Decrease and O Statistically non-significant change from 2018 (lollipop tail) to 2024 (lollipop head)
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*Estimates should be interpreted with caution due to a higher risk of non-response bias.
2Estimates for TALIS 2018 and the change between TALIS 2018 and TALIS 2024 should be interpreted with caution due to a higher risk of non-response bias.

[Figure 3.9 / OECD, TALIS 2024 Database, Table 3.40]



Parental involvement is lower in more challenging school contexts

Percentage-point difference in the share of lower secondary principals who report that parents or guardians are involved
in school activities "quite a bit" or "a lot"

O® OECD average  O@ Parents are more involved in...  O@ Parents are more involved in ...

...schools with few H—m_o_o ...schools with many
disadvantaged students disadvantaged students

United States Italy
...schools with few students H‘W—.---SCMOB with many students
who have language difficulties who have language difficulties
Sweden Colombia

...schools with few P Py mm@m_.o ...schools with many

SEN students SEN students

United States Colombia
..smaller schools e-O-OO@ DOD-e—ee—o ..larger schools
Costa Rica Viet Nam
..rural schools OO DOTOO-® ...urban schools
Latvia Romania
...privately managed schools
...publicly managed schools
Kazakhstan United States
-80 -60 -40 -20 0 20 40 60 80

Statistically significant differences are highlighted with filled circles.
[Figure 3.12 / OECD, TALIS 2024 Database, Table 3.47]



Schools’ efforts to engage parents is moderately linked to reported parental
involvement in school activities
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What helps school principals thrive in
their roles?




Training in digital teaching strategies remains uncommon in some systems

Percentage of lower secondary principals who participated (in the 12 months prior to the survey) in training on
developing strategies for the use of digital tools for teaching

95% Confidence intervals are shown as error bars
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*Estimates should be interpreted with caution due to a higher risk of non-response bias.
[Figure 4.2 / OECD, TALIS 2024 Database, Table 4.16]



Principals report fewer material resource shortages, especially in digital
resources and tools

Percentage of lower secondary principals who report that the school’s capacity to provide quality instruction is hindered
by a shortage in or inadequacy of digital resources and tools for instruction “quite a bit” or “a lot”

@ Increase, ® Decrease and O Statistically non-significant change from 2018 (lollipop tail) to 2024 (lollipop head)
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*Estimates should be interpreted with caution due to a higher risk of non-response bias.
2Estimates for TALIS 2018 and the change between TALIS 2018 and TALIS 2024 should be interpreted with caution due to a higher risk of non-response bias.

[Figure 4.5 / OECD, TALIS 2024 Database, Table 4.34]



Material resource constraints are more prevalent in publicly managed schools
and those serving more disadvantaged students

Percentage of lower secondary principals who report that the school’s capacity to provide quality instruction is hindered
by insufficient Internet access “quite a bit” or “a lot”

Principals in disadvantaged schools are more likely to report that quality instruction is hindered by insufficient Internet access
® Principals in advantaged schools are more likely to report that quality instruction is hindered by insufficient Internet access
Statistically non-significant difference
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*Estimates should be interpreted with caution due to a higher risk of non-response bias.
Advantaged schools are those with 10% or fewer students from socio-economically disadvantaged homes. Disadvantaged schools are those with
more than 30% of students from socio-economically disadvantaged homes. [Figure 4.4 / OECD, TALIS 2024 Database, Table 4.29]



Who valued principals are
Individual factors

What valued principals do

How to support principals
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Why valued leadership matters

Where valued principals work
Contextual factors
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Thank you!

To learn more about TALIS 2024, visit:
Or follow the QR code:



http://www.oecd.org/en/about/programmes/talis
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